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TEACHING & LEARNING POLICY 
 

 
 

1.  Introduction 
 
This policy sets out the College’s values and aims with regard to the creation of a learning environment that 
empowers all students to achieve their potential. Learning is at the heart of College’s purpose, and all 
College policies, procedures and systems will be bent to the aim of supporting and enhancing learning. 

 
The purpose of the policy is that it: 

 
         Provides an opportunity for an ongoing debate in the College about teaching & learning 

         Challenges staff to translate collective values into collective practice 

         Provides clarity of purpose and practice – by articulating the implicit and intuitive 

         Promotes consistency and a shared vision of good practice 

         Establishes a minimum entitlement for students 

         Provides teachers with a series of guidelines and rules of thumb 
 
2.  Scope 

 
The provisions of this policy apply to all learning in the College. Some contents of the policy are advisory 
only, and variations in local practice are acceptable. Where this is the case, it is made clear in the text 
below.  The  policy  is  communicated  to  staff  through  induction  events  and  through  ongoing  staff 
development. 

 
3.   Policy Statement 

 
3.1 Ethos And Behaviour 

 
       The College is an inclusive institution aiming to meet the needs of all students. There is a shared 

ethos based on excellence within a supportive, safe and stimulating learning environment. 
       Students will be treated with respect as young adults. Teachers will use students’ first names and 

ensure that students know the names of others in their group. Teachers will be known to students 
by their first names except where this conflicts with professional practice in certain vocational areas. 

       The  hallmark  of  the  College’s  ethos  will  be  high  expectations.  We expect  everyone  to  show 
AMBITION by always doing their best. We never give up when the going gets tough, that’s 
RESILIENCE, and we celebrate everyone’s SUCCESS. This will apply to learning in and outside the 
classroom; to attitudes to work; to attendance and punctuality; to working and professional 
relationships; and to standards of attainment. There will be no compromise in these high 
expectations,  and  they  will  be  underpinned  by  pastoral  and  learning  support  systems  and 
disciplinary frameworks. 

       Standards of behaviour will be high: teachers will not accept student behaviour which disrupts the 
learning  of  others.  Induction  in  College  discipline  systems  and  staff  training  in  teaching  and 
classroom management strategies will minimise inappropriate behaviour.  Student  induction will 
clarify acceptable behaviour and dress codes. The context will be as for a place of work: students 
will be expected to behave in a manner fitting to a place of work. 

       Student  success  and  achievement  will  be  recognised  and  celebrated  via  regular  assemblies, 
awards ceremonies either Curriculum Area–based or cross-College. Contribution to the life of the 
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College, as well as effort, improvement and distance travelled will be celebrated in addition to the 
attainment of high grades. 

 

 
 

3.2 Focus On Learning 

 
 There is no single definition of the word ‘learning’. However, there are several aspects of an 

understanding of the term which, as a College, we believe are important, and which have informed 
this policy. These key aspects include that: learning is a personal process which involves making 
sense of information and experiences; it is an active process, done by people and not to them; it is 
also a reflective process; it involves the development of skills that will support further learning; it is 
affected by an individual’s motivation; everybody learns in different ways; and learning takes place 
over time. 

 The College’s key priority and focus is to support the learning and achievement of students. Any 
disruption to learning will be avoided or minimised. Meetings will be cancelled to allow lessons to 
proceed rather than the other way round. When a teacher is absent, ill or off-site, Curriculum 
Leaders and Course Team Leaders will ensure that learning still takes place – either through staff 
cover or by use of study Centres. 

 The College  will not  seek  to address diverse learning styles by delivering learning geared to 
identified profiles. Rather we will ensure that learning activities are varied and include, for example, 
visual, auditory, kinaesthetic elements as routine standard practice. Active learning methods will be 
at the core of classroom experience. 

 The development and application of English, maths and ICT skills in context is an entitlement for all 
students. Appropriate learning, assessment and feedback activities will be planned on all courses 
as relevant. 

 
3.3 Elements Of Teaching 

 
       Teachers will plan lessons in advance of all lessons and learning sessions. There will be a cross- 

College template for lesson plans and also space in the Teacher Planner to outline plans for each 
session. Detailed class profiles will indicate how teaching, learning and support strategies may be 
tailored to meet individual student needs. 

       Question and answer techniques will be used effectively by teachers to check and promote learning. 
Good practice includes the use of open questions to stimulate thinking and time for thought before 
response.  Undirected questions relying on volunteer answers will be avoided: rather questions will 
be targeted at named students or will be inclusive, for all to consider and respond, for example via 
mini whiteboards. 

       Group work is a key learning structure in many lessons. Staff development and the sharing of good 
practice will ensure that teachers select the appropriate form of group work for a particular purpose 
with due consideration to group composition, individual roles and physical layout. Students should 
get experience of working with different people throughout their course. 

       Student talk will be encouraged as a learning tool, and talk frames will be used and developed to 
this end. 

       Teachers will use active learning techniques to ensure that all students are fully engaged in their 
learning and that learning is memorable and motivation is intrinsic. 

       The use of ICT as a teaching tool will be embedded in lesson planning, as will the opportunity for 
students to use and develop ICT skills in their learning. See 3.9 below. 

       Self-esteem is an important component of confidence in one’s own abilities and potential. Teachers 
will seek to use emotionally intelligent communication to bolster students’ self-esteem and 
confidence, and to praise effort and progress, not just attainment, to further motivate students. A 
Growth Mindset culture will be developed across the work of the College whereby students and staff 
are  encouraged  and  challenged  to  take  risks  and  try  new  things,  even  if  they  are  initially 

unsuccessful, in order to realise longer-term gains and achieve their full potential.1
 

 
 
 

1 Dr Carol S. Dweck – Mindset – How You Can Fulfil Your Potential, 2006 
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3.4  Embedding English and Maths 

 
 As a College we are committed to improving the numeracy and literacy of all of our students 

(mainstream and High Needs), and to ensuring that the language needs of students with ESOL are 
met. 

 All teachers will be expected to embed the development of English and maths skills into their 
teaching, to support core learning and attainment in their subject. Staff development activities 
including regular support from maths and English specialists linked to curriculum areas will support 
this important work. 

 A common error key for assessed work will be used by teachers across the College when marking 
students’ written work. This is a useful tool in supporting all students and especially those with 
ESOL to develop skills in their use of English. Use of the error key will be monitored by Curriculum 
Leaders, by routine lesson observations and work sampling. 

 
3.5  Schemes of work 

 
 Schemes of work will be electronic and available on the staff drive. They will be detailed and include 

embedded  hyperlinks  to  learning  materials  where  appropriate.  They  must  include  sufficient 
reference to teaching and learning activities and to assessment to ensure that they are useful 
guides and carriers of good practice. They should also show how the development of English, 
maths and employability skills are embedded into teaching, as well as highlighting opportunities 
across a scheme of work to promote issues of equality and diversity. They are working documents 
and should be amended and added to during the course of the year in the light of experience and 
new ideas. 

 
3.6 Assessment 

 
       On all courses, teaching teams will create assessment schedules covering homework, project work 

and  coursework  assignments.  Such  schedules  and  routines  will  be  conveyed  to  students  via 
induction and course handbooks, learner journals and specified in schemes of work. Assignments 
which contribute to examined marks and grades will comply with the College Assessment & IV 
Policy. 

       Assessment tasks, whether intended for classroom use or independent work outside of lessons, will 
vary in format and style, accommodating differing learning styles and encouraging the development 
of different skills. 

       When assignments and significant tasks are set for students, success criteria will be shared with 
students, outcomes modelled, and scaffolds such as talk and writing frames used where appropriate 
to enable all students to achieve their best. 

    Learning and assessment tasks will normally be differentiated so that students may achieve 
assessment objectives at differing levels. This might be accomplished through open tasks, through 
highly structured briefs in which students choose from alternative pathways, or through the inclusion 
of extension activities. 

       Feedback on student work will be constructive and aimed at helping students to know specifically 
what they must do to improve the quality of their work and make further progress. Teachers will give 
clear feedback relating to the work, praise for achievements and a set of targets for improvement. 
Feedback will not be comprehensive but focused at a few key areas. Grades can muddy the waters 
of constructive feedback, and grades will not always feature on routine homework/assessments but 
only on coursework assignments and at key points of the course. 

       Students on most externally examined programmes will be given opportunities to complete past and 
specimen exam papers in preparation for the exam. 

       Students on most externally examined programmes will be given a formal mock exam at the halfway 
point in the year.  These mock exam results will be used to help students to know specifically what 
they must do to improve the quality of their work and make further progress. They will be graded. 

       Important assessment dates (e.g. exam timetables) will be displayed around study Centres. 
       Curriculum Areas will use a feedback pro-forma on assessed work where appropriate. 
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       To give students insight into assessment requirements and to promote independent, critical skills, 
teachers will use self-, peer- and spoof-assessment activities. 

       Teachers will plan lessons and learning activities so that all students will get formative assessment 
on their understanding and achievement of new learning objectives, and so that teachers will get 
formative feedback on learning. Lesson-ending reviews will feature mastery quizzes and similar 
activities designed to promote a sense of accomplishment and to reveal any remaining lack of 
understanding. 

       Induction and course handbooks will give students a rough idea of how much work they are 
expected  to  carry  out  independently  outside  of  lessons.  As  a  rule  of  thumb,  this  will  be 
approximately the same time-load as time spent in lessons. 

       Assessment procedures on pre-entry and entry level programmes may vary from the above but will 
be in line with the principles expressed. 

 
3.7  Tracking & Monitoring 

 
       On every course, broken down by subject where appropriate, assessment outcomes and significant 

grades will be tracked, monitored and recorded. 
       Underachieving students will be discussed at course team meetings. Appropriate deployment of 

study centre resources and learning/peer mentors will be used to support students, along with 
pastoral support systems. Where possible, parents/carers will be contacted to assist the College in 
supporting the student’s academic progress. 

       Every half-term, teachers will report to personal tutors on students’ progress. This report will include 
a Predicted End Grade (PEG) along with other performance indicators at key points over the year, 
plus SMART targets for students to work towards on a half-termly basis. 

       Curriculum Areas will organise review meetings to discuss the progress of students who are causing 
concern. These meetings will result in personal or senior tutors, or subject teachers where relevant, 
drawing up action plans to support the student, often involving further discussions with the student 
and with parents/carers. 

       Assistant Directors and Curriculum and Learning Managers will analyse attainment records every 
half-term to check for patterns of any generalised underachievement. They will also undertake a 
programme of work sampling across all courses in their area during the course of the academic 
year, to assess both the quality of student work and the quality of assessment and feedback by 
teachers. 

 
3.8  Learning Environments 

 
       Learning  environments  will  feature the widespread  celebration  of  students’  work.  Displays  will 

include a range of students’ work, not limited to those of outstanding quality, and frequently added 
to and changed. Displays will also be used as learning tools to help reinforce key aspects of 
learning and support literacy. 

       Displays will also be used for the celebration of wider cultural events, e.g. Black History Month and 
LGBT History Month.  In study centres, useful academic information will also be displayed. 

      Student seating arrangements will support and promote social learning and the skills of working 
together. The physical environment will be changed as necessary to support particular learning 
activities. Students will not always have the right to choose their working partner(s). On the contrary, 
teachers will change seating layouts to ensure that students do not always sit in the same groups 
and that they get experience of working with all their peers. This will support the development of 
teamwork skills, a productive classroom ethos and the promotion of good relations between different 
subgroups of the class, for example by gender or ethnicity. 

       Health and safety requirements will always be observed. H & S briefings will be integrated into 
relevant lesson plans and learning activities and student materials on health & safety routines will be 
prominently displayed in relevant classrooms and learning areas. Students will be actively involved 
in developing risk assessments for learning activities. 

       No food or drink will be allowed in classrooms or study areas other than bottled water, except when 
food and drink is an integral part of the timetabled activity/ lesson. 
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3.9  ICT usage 

 
 The learning environment at the College is ICT-rich, including areas outside the classroom, e.g. the 

innovation centre. 
 Students should develop good ICT skills through their curriculum based learning and learning and 

assessment tasks should be designed with this in mind. 
 Staff should use ICT in teaching,  presenting and activities in order to enhance the learning 

experience 
 Interactive whiteboards, where fitted, should be fully utilised as relevant to involve students actively 

in their learning. 
 Staff will be provided with training in the use of appropriate ICT equipment and will be supported to 

develop their skills in order to utilise these effectively with a focus on promoting active learning 
through ICT. 

 ICT should be one approach used to encourage independent learning skills of students. All learning 
and assessment materials will be available to students via Microsoft 365 and Classnotebook. These 
will include interactive learning materials but also copies of class handouts. Commensurate printer 
credits will be made available to students so that they may print materials as required. 

 
3.10 Study Centres 

 
 Each Curriculum Area is responsible for the effective use of its study centre and for inducting 

students into appropriate use of the study centre at the start of their course. 
 Curriculum Area staff, will establish their study centre as a place of learning, where students can 

study independently and/or access support from a mentor or subject teacher. 
 
3.11 Curriculum Enrichment 

 
 On all courses, students will have an entitlement to an element of work-related learning. On some 

courses, this will involve work experience placements (see Work Experience Policy). Teachers and 
Curriculum and Learning Managers will ensure that appropriate parts of the curriculum are enriched 
through connections with the world of work. This will include off-site visits, visiting speakers, learning 
materials and, routinely, examples used by teachers in teaching & learning activities to make theory 
relevant to employment and application. There will be opportunities to develop relevant work-related 
skills and, where possible, to gain experience of appropriate work-related facilities and technology. 
Schemes of work and lesson plans will make such links to the world of work explicit. 

 Additional curriculum enrichment will allow students the opportunity to develop understanding and 
interests beyond the narrow confines of the course specification. Cross-curricula links will be 
encouraged. Visits, trips and external speakers will be planned, including HE-related. Opportunities 
to take part in national and local schemes, activities and competitions will be promoted, and barriers 
to participation overcome. Additional qualifications and experiences to enhance the experience and 
the CVs of participants will be made available. 

 
3.12 Trips and activities which impact on student attendance 

 
 Trips and activities should be organised in a way that causes minimal disruption to a student’s 

attendance in other subjects, and such additional activities should be avoided altogether during the 
first part of the summer term in the run up to exams 

 Where a subject has organised a trip or activity which will mean students have to miss other 
classes, the subject teachers responsible should use the staff bulletin the week before the trip to let 
staff know which students they anticipate will be absent from their usual classes, with a clear date 
and times given. 

 Students should also be encouraged to notify their other teachers in advance that they will be 
absent and to collect relevant work they will miss 

 It is unacceptable for subject teachers to require that students miss lessons to attend additional 
sessions in their own subject (revision, workshop or otherwise). 
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3.13 Meetings 

 
 Meeting agendas of course and curriculum teams should include (where appropriate) 

o Teaching, learning and assessment discussion item 
o Sharing good practice items 
o Student concerns including attendance 
o English and Maths 
o CPD feedback 
o Celebrating success: report and record instances of success among students or staff and 

discussions of ways to celebrate these achievements 
o Health and safety items 

 Meetings should be concise with bureaucracy minimised. Concise minutes, agreements and action 
points should be recorded for meetings 

 
3.14 Equality and Diversity 

 
 Course and curriculum teams will ensure that diversity of students and the community is reflected in 

course curriculum content. 
 Learning materials should be carefully chosen and constructed to ensure they comply with the 

College ethos and Equality and Diversity policy. 

 Achievement data, including value added will be analysed by sub-groups to ensure the gaps 
between and within groups are not widening. 

 Teachers will ensure that there is a harmonious and mutually supportive ethos in class and course 
groups. 

 Teachers should ensure that all students in their classes know each other and have opportunity to 
work with those outside of their friendship groups. 

 Lesson observers should check to ensure there is no racial or gender segregation in classrooms. 
 
3.15 Sharing Good Practice 

 
 Good practice should be shared through discussion at meetings in the designated agenda slot. 
 Collaboration and sharing of learning resources, schemes of work and ideas should be available 

through the staff drive. 
 A peer observation scheme should operate within and between curriculum areas. 
 Regular lesson observations by line-managers and SLT should capture instances of good practice 

and this should be passed along to the Curriculum and Learning Managers, Assistant Directors and 
Director of Learning, Learning and Assessment for dissemination. 

 The CPD programme will include teacher-led sessions to include sharing of good practice. 
 The teaching and learning group from across the College will lead the work of identifying and 

disseminating good practice. 
 Appropriate CPD and coaching should be targeted to support individuals as an outcome of 

performance management and lesson observation systems. 
 
3.16 Learner Voice 

 The  College  is  committed  to  gathering  the  views  of  students  across  all  aspects  of  their 
experience at the College, and acting on their feedback in order to improve the quality of the 
provision, not least in the area of learning and teaching. In order to facilitate this, student focus 
groups will be organised covering all courses at the College. All students will have a structured 
opportunity to feed their views into these focus groups, and action points arising from the 
outcomes of this process will be agreed by CLT and SLT. 

 A student survey will be conducted early during the autumn term to gather feedback on the 
effectiveness of enrolment and induction processes. Results of this will be analysed by SMLT 
and appropriate actions taken. 

 In addition, the Student Council will provide mechanisms for gathering and feeding back student 
views. 
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4.  Responsibility 

 
The Director of Learning, Teaching and Assessment has overall responsibility for this policy. Assistant 
Directors and Curriculum and Learning Managers will ensure that the policy is implemented in their areas, 
and teachers will ensure they put into effect the provisions of the Policy. 

 
5.  Access to Policy 

 
This policy will be stored on the common staff r:drive. 

 
6.  Feedback Mechanism 

 
Feedback on teaching & learning effectiveness will be gained through lesson observations; canvassing of 
student views through surveys, focus groups, course representatives and suggestion boxes; internal 
inspections; eliciting of parents’ perceptions via surveys and meetings; analysis of on-course attainment 
data including attendance and retention; self-evaluation; Student Council, external verification and 
moderation feedback from awarding bodies. 

 
7.  References 

 
Other related policies: 

 Quality Framework 

 Assessment & IV Policy 

 Health & Safety Policy 

 CPD Policy 

 ILT Strategy 

 Work Experience Policy 

 Equality & Diversity Policy 
 
 
 


